4. Turn to Your Neighbor: Three to five minutes. Ask the students to turn to a neighbor and ask him/her something about the lesson; to explain a concept  just taught; to summarize the three most important points of the discussion, or whatever fits the lesson.

5. Three – Minute Review (Kagan, 1990): This activity can be used at any time during the lecture and is a quick and easy method of reviewing what has just been covered in an activity. First, teams review what they have shared. Second, they ask each other questions to clarify. And third, students share answers. Three minutes are allotted for this review. Afterward the instructor can ask teams to share questions that have not been answered by their team discussions.
6. Think – Pair – Share:  Each member individually and silently thinks about a question or problem posed by the teacher.  Next, two members are paired to exchange and discuss their responses.  During step three, when the teacher signals, the partners turn to another set of partners and the thoughts are shared among those four students. The teacher may ask for individuals to give team reports to the class.
7. Read – Pair – Share:  Each student reads assigned material.  Next, two members are paired to exchange and discuss their responses.  During step three, when the teacher signals, the partners turn to another set of partners and the thoughts are shared among those four students. The teacher may ask for individuals to give team reports.
8. Write – Pair – Share (Lyman, 1981): The instructor asks a question or poses a problem. Students are then given several minutes to write an individual response. Students pair up and share or read each other’s responses and then partners share their responses with teams or with the whole class:




WRITE-
Students write their answer to a question




PAIR-

Students share their answer with a partner




SHARE-
Students share with the table or the class 
      Alternatively students can bring their written response to class a part of a “ticket-in” 

      homework assignment.
9. Round Robin:  The teacher poses a question or issue.  Members discuss by proceeding in an organized manner around the table.  A member may pass on a turn.  See page 8.

10. Round Table:  Each group is given a sheet of paper on which to record different responses to question posed by the teacher.  Each member is invited to write one new response to the teacher’s question on the team’s paper.  The paper is then passed around the quad in a clockwise or counter-clockwise fashion.  A student that does not have a novel response passes the paper to the next student.  The paper may be passed several times around the team.  
11. [image: image4.wmf]Window Panes:  Before a film, lecture, or reading, students summarize together what they already know about the subject and come up with questions they have about it.  Afterwards, the trios answer the questions, discuss new information, and formulate new questions.  See page 9.
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Round Robin Starters; or Ways to Pick Person #1

· Last/first name that begins with a letter closest to the beginning of the alphabet

· Last digit in phone number is the lowest/highest number

· Person with most buttons on your shirt

· Greatest number of pockets

· Smallest/Largest street address number

· Birthday is closest to today

· Most letters in last/first name 

· Most coins with them

· Number of plants in house

· Most number of pets 

· Most recently finished reading a book

· Stayed up the latest last night

· [image: image7.wmf]Traveled the farthest over last break

· Longest/shortest hair

· Wearing most jewelry

· Most recently rented a video

· Took photos most recently

· Has been to the movies most recently

· Has visited a museum most recently

· Watched the most/least TV last night

· Most recently bought a CD

· Played an instrument most recently

· Listened to music most recently

· Shortest pinky

· Exercised most recently

· Tallest/shortest 

· Watched sports on TV most recently

· Mowed the lawn most recently

· Most/least brothers/sisters

· Wearing the most of a selected color (“Person with most blue on will be person #1”)
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12. What We Know: In this exercise, teams are presented with a sheet of paper divided into three columns. Teams are given a chance to brainstorm to come up with what they already know about a given topic. They then generate questions that they would like to have answered. The instructor may want to use this information as an aid in designing the lecture material for that section of the course. After the lecture the team gets together to discuss what they learned. If the instructor is teaching an upper division psychology course, they may want to use “What We Know” to determine the information the students have on a particular topic upon entering the course.

	What We Know
	What We Want to Know
	What We Learned

	A variety of factors 
influence intelligence
	How much do heredity 
and environment 
affect intelligence?
	Research studies on 
the effects of heredity 
and environment


13. Team Question and Answer:  This is a review cooperative learning structure.  A student may pose a question to the teacher or the class only when the members of his/her group does not know the answer or have different answers to that question.  The teacher can add the following rule: A student may ask the teacher a question (a) when his/her teammates do not agree upon an answer and (b) after consulting with another squad.
14. Reading Groups:  Students read material together and answer the questions.  One person is the Reader, another the Recorder, and the third the Checker who checks to make certain everyone understands and agrees with the answers.  They must come up with three possible answers to each question and circle their favorite one.  When finished, they sign the paper to certify that they all understand and agree on the answers. 

15. Ticket-In, Ticket-Out: “Ticket-ins” and “ticket-outs” refer to short assignments that are either due at the beginning of class, therefore a “ticket” to get into the classroom, or may be handed in at the end of class; a “ticket” to get out of the class. Instructors often assign tickets as a way to encourage critical thinking, by requiring students to react to an assignment; some use simply to ensure that an assignment is completed by prohibiting entry to students who do not have the “ticket.’  Although this active learning technique is not inherently cooperative, the “tickets” can be used as a starting point for a variety of cooperative structures. For example, after collecting ticket-in assignments, students may be asked to do a pair-share technique.
16. Dyadic Essay Confrontations (Sherman, 1991): The instructor begins by assigning readings to the students, such as a chapter of the text, or an article. Students must complete the following four steps outside of class time:

1. students read and reflect on the assigned material

2. students form an essay question

3. students prepare a model answer to their own question

4. students bring a copy of their essay questions and their model response on separate pages

[image: image10.wmf]During class time, students pair with another student and exchange essay questions. Each student writes an answer to the essay question received from his/her partner. Pairs discuss their answers with the model responses looking for similarities and differences. Dyadic essay confrontations can be used as a method to review for exams as well.
17. Homework Checkers:  Have students compare answers, discuss any they have not answered similarly, then correct their papers and add the reason they changed an answer. They make certain everyone’s answers agree, then staple the papers together. Teacher grades one paper from each group; all members receive that score.

18. Composition Pairs:  Student A explains what s/he plans to write to student B, while Student B takes notes or makes an outline.  Together they plan the opening or thesis statement.  Then Student B explains while Student A writes.  They exchange outlines, and use them in writing their papers. 
19. Problem Solvers:  Give groups a problem to solve.  Each student must contribute to part of the solution.  Groups can decide who does what, but they must show where all members contributed.  
20. Board Share: Teams are given a section of the board… or chart paper, on which to write team thoughts regarding a team brainstorm, team opinion, or possibly a response to a teacher question.  Individual teammembers can be held accountable by issuing different colors of markers to each in order to monitor student involvement- especially if all teammembers are expected to write.  This activity is often followed by a team oral report.
21. Pairs Check (Kagan, 1992): This technique assumes standard four-member teams. The instructor gives several problems. Teams divide into A-B pairs. The A’s do the problem while the B’s coach. Then B’s do the problem while A’s coach. Pairs return to their teams where they check answers with the other pair.
22. Computer Groups:  Students work together on the computer. They must agree on the input before it is typed in. One person in the Keyboard Operator, another one the Monitor Reader, a third the Verifier (who collects opinions on the input from the other two and makes the final decision.) Roles are rotated daily so everyone gets experience at all three jobs.
23. Send/Pass a Problem: Teams begin by generating a question or problem. These questions/ problems can also be provided by the instructor. The problem should be listed on one side of a sheet with the correct answer listed on the back. The problems are passed to another team. The new team answers the question and if they disagree with the answer created by the first team, they can add their comments to the back. This exercise can be used to review for an exam. As a variation, open-ended or controversial questions can be used to begin a debate or discussion. Problems can re rotated through all teams in the room or just on other team depending on available time and class size.
24. Team Consensus: Each team member share information and listens while other team members are sharing. After the information is presented, the team members try to reach a consensus by determining what their answers have in common. Teams share their answers with the class.
25. [image: image11.wmf]Inside/Outside Circles: This technique is especially useful as an exam review structure. Students begin by becoming the “expert” on the answer to a question. Students in the class number off (e.g. 1, 2, 3, 4, etc.). The even numbered students form a circle facing outward. These students are called the “inner circle.” Odd numbered students from a circle around the inner circle facing inward, so each person in the out circle is facing a student from the inner circle. The students take turns quizzing each other with their questions. Since they are experts on the answer to their question, they can help their partner and teach them the correct response. Each time the team says “rotate,” the out circle moves on space clockwise, so no each person is facing a new person to quiz. The rotation continues until each student in the outer circle has met with each student in the inner circle.
26. Line-ups: The instructor asks students a question with an answer that can be ordered (e.g. numerically or alphabetically). Students order themselves and find their exact place in line. The instructor can ask students to share their answers to determine that they’re in the correct order. Line-ups can be useful for introducing statistics including basic concepts of mean, median, and mode, as well as discussions of distributions.
27. Value Line: This active learning technique is used to explain or discuss controversial topics. The instructor begins by providing a controversial statement. One end of the room is designated as the “agree” side and the opposite end of the room is designated as “disagree.” Students line up according to where the stand on an issue. The instructor may then ask students to explain why they chose to stand where they are.
28. Valley of Values: This is a variation of the value line technique. It is also used to introduce or discuss controversial topics. One side of the room is designated as “agree,” and the other side as “disagree.” The center of the room is designated as the “valley.” The instructor begins by reading a controversial statement. Students who agree move to the “agree” side and student who disagree move to the “disagree” side. Students who can’t decide move to the “valley.” Arguments are heard from both the agree and disagree sides of the room. After hearing compelling arguments from both sides, students in the valley must make a decision and move to one side of the room.
29. Value Signs: This modification of the “Valley of Values” activity that is useful for large classrooms. Not all classrooms have the physical space for students to get up and walk around. In this active learning exercise, students begin by writing “agree” on one side of a sheet of notebook paper and “disagree” on the other side. The instructor reads a controversial statement. For example, “standardized testing is a useful tool in our educational system.” Student then hold their sign up indicating their position on the issue. The instructor can then call on students to defend their position. After hearing arguments from both sides, the instructor can conduct a re-vote, allowing students the opportunity to change their position.
30. Corners: This is an active learning structure that is useful for discussing topics which naturally evoke emotionally charged reactions/ opinions. The teacher begins by raising a question that has multiple viewpoints; e.g., “what is the course of aggression?” After several answers are generated by the class, students are encouraged to join a group with others who share their view. These groups meet in different “corners” of the room. After some discussion, groups can formulate answers to questions and can share with the class.
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31. Two Stay/Two Stray (Kagan, 1992): This cooperative technique is useful for reviewing or sharing class projects or assignments. After a team of four members completes a project, two students on the team move to another team to review their project/assignment. The other two students stay behind and share their project with two visitors (a pair from another team). When the two who strayed return to their original team they share what they’ve learned on their visit to the other team.
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Philosophical Chairs
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[image: image2.wmf]
1. 
Configure the classroom with two rows of chairs (labeled “A” and “B” facing each other.  A third row (for neutral territory and labeled “C”) will need to be set up at the end.

2.  
Listen to the statement. Decide whether you agree or disagree.  Sit in Row A if you agree with the statement and Row B if you disagree.  If you are undecided, sit in Row C. 

3.  
Someone on the “pro” side of the argument (A) begins the discussion with an argument in favor of that position.

4.  
Then someone from the “con” side responds to that argument, explaining why it does not sway him or her

5.  
The “undecided” can state their concerns or reservations at any time

6.  
The ground rules are as follows: 


     Participants should agree to be open minded rather than insisting on “standing                                      
     anyone’s ground”



- Anyone can change seats at will and should move to the appropriate row. 

   (There is no limit to the amount of times one may move)



- One need not agree on all points or the merits of any specific argument 


   to sit on one side



- Participants do not interrupt each other; they listen carefully, take notes

              in order to remember important points



- All should enjoy the opportunity to discuss an important issue with your 


   classmates



- All students must be encouraged to participate
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Number 32 cont’d

Philosophical Chairs

Rules of Engagement

·  The Mediator (volunteer) will Read the Opening Statement carefully; be sure you understand it

· Example statements: 

· P.E. should be a pass/fail class

· Smoking should be illegal

· Listen courteously to each person who speaks

· Understand the person’s point of view

· Contribute your own thinking, offering your reasons as succinctly as possible

· Respond to statements only

· Change your mind about the statement as new information or reasoning is presented

· Move to the opposite side or neutral chairs as your thinking grows and changes

· Support the Mediator in maintaining order and helping the discussion to progress

· Reflect on the experience via the closing activity/assignment page
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Number 32 cont’d

PHILOSOPHICAL CHAIRS

REPORT

Name___________________________________Date_______________________

Statement______________________________________________________________________________________________________________________________

My original position:
PRO_________CON_________

How many times I changed position________

My ending position:
PRO________CON_________

How open-minded I was as I listened to other people talk:



Mostly open-minded________



Halfway open-minded________



Not very open-minded________

My explanation and comments: ____________________________________________

[image: image19.wmf]_______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________


33. Simple Jigsaw :  The teacher divides an assignment into three or four parts and each triad or quad member is responsible for learning and teaching his/her portion of the assignment to his/her teammates.  Students may be pre and post tested on their mastery of the material.
34. Expert Jigsaw (Aronsen, 1980):  This is a more complex cooperative structure that includes the following four steps:  
· A task or set of materials is divided into several component parts or topics.  
· Each member is given a part or topic on which to become an expert.  
· Members who have the same topics meet in expert groups to discuss their topics, analyze the data and plan how to present their findings to their teammates.  
· Members return to their original quads and teach what they have learned.
35. Group Definitions (Kagan, 1992): The technique is useful for discussions of topic that may be difficult to define. The instructor begins by providing a psychological concept. For example, the instructor may use “Intelligence.” Each student then writes an individual definition of the concept, in this case, intelligence. Team members compare their definitions. Then the team creates a new definition of the work that includes all of the elements mentioned in the individual definitions. Teams then share their group’s definition with the class.
36. Talking Chips: This technique is useful when you want to manage or structure the exchange of information. Each member of the team needs a number of talking chips (e.g. poker chips, cardboard squares, etc). During discussion, a team member may only share after he/she has placed their talking chip on the table. 
37. Talking Strips: Team members shuffle and then draw a number of strips. Discussion should proceed in a Round Robin fashion. If the directions on the strip don’t fit the trend of the discussion at the time, a member may pass. Many variations are possible; modify strips for topic at hand.  (See next page for materials)



	Give an Idea
	Ask A Question

	Give an Idea
	Ask A Question

	Give an Idea
	Encourage Participation

	Give an Idea
	Encourage Participation

	Respond To An Idea
	Ask For Clarifications

	Respond To An Idea
	Ask For Clarifications

	Keep Group On Task
	Give A Praiser

	Keep Group On Task
	Give A Praiser

	Ask For Clarifications
	Give A Praiser

	Ask For Clarifications
	Keep Group On Task

	Answer Questions
	Keep Group On Task

	Paraphrase
	Answer Questions

	Paraphrase
	Paraphrase

	Paraphrase
	Paraphrase

	Paraphrase
	Paraphrase

	Summarize Progress
	Paraphrase

	Summarize Progress
	Summarize Progress

	Check For Understanding
	Summarize Progress



38. Group Investigation (Sharan & Sharan, 1992): This technique can be used as a semester project. The instructor begins by selecting topic areas and creating teams. It is best if the instructor gives specific roles/instructions to individual team members to ensure that everyone is doing an equitable amount of work. Teams carry out their investigation of the topic by research or some method of data collection. Teams meet in class to summarize their findings and prepare a report. Teams present their reports with the class, and evaluate the projects and the team process.




Step One: 
Identify the topic and organize the groups.




Step Two:
Plan the learning task.




Step Three:
Carry out the investigation.




Step Four:
Summarize and prepare the final report.




Step Five:
Present the report.




Step Six:
Evaluate the project and the process.

39. Team Question and Answer: This is a cooperative structure used to help students review for an exam. Students review for the exam in their teams either using prepared questions or by generating their own questions. Students may only ask the teacher or class a question when no one on their team knows the answer, or when the team members disagree on the answer. Additional steps or rules may be added such as: teams must consult with a neighboring team before asking the instructor.

40. Multi-voting or Spend a Buck (Kagan, 1992): This activity can be useful for evaluation of ideas. For example, an instructor may want to ask students to generate ideas on how to create a culturally non-biased intelligence test. Students brainstorm individually and write their ideas on cards. Students say their ideas aloud as they place each one on the center of the table. Each student then gets four votes (small sticky dots worth a “buck” each).  Students can put from one to four dots on any idea, providing the option of voting for several ideas, or putting all of their votes on a single idea. The idea with the most votes wins. This idea is shared with the class.

41. Send A Problem:  The teacher, a student, or a group raises a question, creates a case study/scenario, or poses a problem which is sent to a group for discussion.  Let us call the question/case study/scenario sent “the problem.”  Each group reads, analyzes and discusses its problem, and then creates a written response.  Variation: The same problem is sent to two or more groups for discussion.
42. Teach-Student Review: This review style is based on the principle that the best way to learn something is to teach someone else about it. This review technique is simple and can be used in any class size and/or configuration. The technique requires that students partner-up with a fellow student. Assign one student the role of teacher, and the other student the role of learner. The teacher’s job is to teach a concept to the learner. Allow teachers to use their notes and textbooks, and you may consider giving the teachers a minute of “prep” time before they teach their learner. Encourage learners to ask the teachers questions, and not to move on to the next topic until they understand the concept taught to them. You can provide topics by either listing concepts on a board or overhead, or having students work through a review sheet. Teachers and learners should alternate roles after each concept for balance.
43. Semantic Webbing (Bromley, 1991)/ Affinity Diagrams: There are several variations of this cooperative technique used for brainstorming and organizing ideas. The instructor poses a question or a topic to the class, and give students 3-4 minutes to brainstorm individually, recording their responses on individual scraps of paper or sticky notes. Next, students read their answers aloud and stick their notes on the table. Third, a team member silently categorizes the ideas. Finally, teams discuss names for the categories. A variation of this technique involves providing each team with an idea or concept. Each quad member then has an opportunity to write down a related fact or concept, or a question. Teams create a web of questions that can be used to begin a classroom discussion.
44. Snowball: See page 23 for materials.
45. Red Pen: See page 24 for materials.


The Snowball

[image: image3.wmf]

Within groups, with discussion encouraged, and with a limited time period of say, 3-5 minutes, each student writes a question for the upcoming test. The goal is to select or create a problem that is exemplary of the content/skills of the unit being studied.  The problem also should be neither nor so difficult that it becomes discouraging.  The problem is copied onto a piece of clean white typing paper.


Class members are told to stand up with their problems in hand and crumple up the paper (with tension release in mind!).  Next they are directed to throw the “snowball” at someone/something… also with a little tension relief and frolic in mind.  


Next everyone must have a problem.  This may involve some retrieval.  Back in their groups, students examine and compare their problems.  They must now solve them.  Sometimes this necessitates some good cross-the-classroom discussion because a recipient may need to ask the sender for clarification.


Within the groups, the “checker” needs to ensure that everyone has correctly solved his/her problem.  The group needs then to reach consents on the one problem that they feel is most representative of the unit. All need to demonstrate understanding since a “numbered head” will be selected by the instructor’s spinner to present the problem to the class.  


The group problem selected needs to be copied onto an overhead for transparency.  Instructor spins to select presenter for group one, and so on.  There should be discussion of the value of the problem as a review or material fit for the exam.  Instructor offers input as to what he/she considers useful.  

Number 45

    Red Pen (15-30 minutes)

Discipline(s)  All

Summary 
· Red Pen is an excellent technique for test correction and review.  It makes students work 
· together in a cooperative manner while reviewing test material.
Details 

1. (2-4 minutes) Forming the groups (FACE TO FACE PROMOTIVE INTERACTION): Group size of three is ideal but in actuality needs to be related to the number of test questions and how you would like them divided.  Make sure students are in a workable formation.  They MUST be eye-to-eye and knee-to-knee.  Ask the students to self-select titles such as: Mango, Pineapple, and Coconut.

2. (1 minute) Role Assignments (POSITIVE GROUP INTERDEPENDENCE): Once the fruits are picked, assign duties in accordance: Mango: materials (procures one red pen per member and one overhead pen per group). Pineapple: papers (procures members' test papers from the folder). Coconut: checker (ensures that only red pens are used on the un-graded tests).

3. (1 minute) Establishing the Rules: Students are advised that they may NOT make any changes to their tests.  However, with the red pen, they are allowed to write ANYTHING and everything on the tests that will enable them to learn from their mistakes or assist teacher in rendering partial credit. (There will be NO point values attached at this time!)  Allow a few seconds for students to look over their own tests and/or check answers; they're going to, anyhow.

4.  (1-3 minutes) The question please (POSITIVE GROUP INTERDEPENDENCE): Pass out one acetate sheep per group.  This sheet will indicate the number(s) of the problems their group will do for presentation.  In cases of uncontrollable sobbing, permit intergroup switching of acetate sheets. Members MUST agree on the answer to their problem(s) and on the most straight-forward way of showing steps, etc.

5. (2-3 minutes) Getting the job done: The Mango is assigned the job of "manuscripting" the problem onto the acetate (INDIVIDUAL ACCOUNTABILITY). Other group members encourage and check (POSITIVE INTERDEPENDENCE, SOCIAL SKILLS).
6. (5-15 minutes to get through all groups) The Pineapple "presents" to the class via the overhead (INDIVIDUAL ACCOUNTABILITY).  This needn't be lengthy; sometimes just placing the sheet on the overhead is adequate.  Allow students time to verify answer/ask questions before removing the sheet.

7. (1-2 minutes) Clean-up (POSITIVE GROUP INTERDEPENDENCE): Pineapple collects papers (tests) and returns them to folder.  Mango collects material (pens, acetate sheets).


8. (1-2 minutes) Conclusion and processing (PROCESSING/CLASSROOM RESEARCH): Pass out process cards. Have students fill out and turn in.  Coconut is in charge of thanks (SOCIAL SKILLS); all members need to thank each other for assistance in the group task. 
46. Role Playing: role playing can be an effective technique for students to practice material from specific perspectives. For example, you could assign each member of a quad team to a different personality theory (e.g. Freud, Jung, Cattell, Rogers). Give students time to research their assigned topic. Teams can then engage in a role playing exercise where the instructor provides a list of key questions (e.g. where does personality stem from? How should personality be measured?) students then answer the questions as if they were the assigned psychologist. There are several modifications that can be made for large classes. One option is to assign each group to a topic, such as a personality theorist. Groups then send a representative to the front of the room where the class observes a role playing exercise with group representatives from the whole class. Or, the instructor may ask students to partner with the person next to them to engage in a role playing exercise.
47. Jeopardy Review: Modeled after the popular television show, the “jeopardy” review utilizes a game-show format to help students master course material. To use this review method you will need the following materials: prepared review questions varying in degree of difficulty, transparency master IA, transparency markers, and small cardboard squares. I divide students into teams, usually by seating rows. Using Transparency Master IA and transparency markers, you can easily create a jeopardy game board. Write-in topics across the top to represent six categories of study. You can either title the categories by chapters (Chapter 1, Chapter 2, etc.), or by topic (the peripheral nervous system, brainstem, parts of the neuron, etc.). Play begins by a player from team #1 selecting a topic and a monetary amount. For example, “I’ll take the brainstem for 20.” You then read a moderately easy review statement/question that you’ve prepared that deals with the brainstem. For example, “The part of the brain responsible for sleep and arousal.” Call on the first raised hand. If the answering player is correct, their team receives the 20 points, if incorrect, they lose 20 points. You can keep track of team scores on the board. After the brainstem question for 20 points has been answered, cover that square on the transparency to indicate that it is no longer an available option. Play continues until every square on the board is covered. Similar to the television show, you may also want to hold a final round of jeopardy. After final scores are tallied, prepare a rather difficult question for the teams to answer. Give the teams several minutes to think about their answer, write it down, and wager a sum of their earnings. Teams read their responses aloud to the class along with their wagers. You may choose to give the winning team extra credit points, or a small prize such as candy or pens; however, most students enjoy the activity even when there is no reward for winning.
48. Password: Another game-show style review method is played similar to a combination of charades and password. To play the game you will need to fill a large bowl with folded pieces of paper containing the names of important concepts that will be covered on the exam. You may either generate these terms yourself prior to class by passing out several blank slips of paper to each student. Have them write down the name of a person, theory, or concept from one of the chapters that will be covered on the exam. They should then fold the slips in half and toss them into the community “bowl.” The class is then divided into teams. This exercise works best with 3-4 teams, so the number of students on each team will depend on your class size. The starting team selects one student to give the clues. The clue-giver should stand close to the bowl of concepts and face their group. The object of the game is for the clue-giver to get their team to guess the concept written on the paper without using the words that are written. They may give other clues, they may even use physical actions, but they cannot say the term (see example below.) No other teams may guess except the clue-giver’s team. When the team has correctly guessed the term, the clue-giver reaches into the bowl and selects a second term. Play continues until one minute has passes. At that time, the number of correctly guessed responses is recorded and the play is moved to the next team. Students are not allowed to “pass” on a term. If they don’t know the term they must try to use other clues that will help the team to guess the correct answer.



Sample Term: Freud

Sample Clues:
Male Psychologist









Studied the unconscious









Deceased









Oedipus complex









Psychoanalysis









Used talk therapy

 
The team with the most points after a determined number of rounds is the winner.


49. Half-Way Mark Celebration: See page 26 for materials.






This activity can be used as a motivational or teambuilding exercise.  It is done halfway through a course or program.  Students are given recognition for making it “half way” through the course/program by means of a certificate.  They present the certificates to their peers and say a few words recognizing each others’ strengths/contributions.  It gets people thinking about what it takes to contribute to a working group.  It is a class builder and can motivate learners to continue doing god work.

PURPOSE:

To give recognition for reaching the halfway point in course or program.

To celebrate strengths and contributions of individuals in the class.

To give students responsibility for recognizing their peers.

To build team camaraderie. 

To build students’ confidence.

SUPPLIES/SET UP:
Certificates need to be prepared ahead of time.  “Congratulations” could be printed across the top of the page with the student’s name underneath.  Another line could say, “You have made it to the half-way point,” and below that “You have contributed to the success of this class by (doing the following things).”  At the very bottom of the certificate is a place for the ‘presenter’ to sign his or her name.

DIRECTIONS:

1. The day before the celebration tell the students that there will be a special presentation the following day. It is time to celebrate that each has made it to the half-way point! Each person will be recognizing one peer for the work that person has done and contributions that person has made to the class.  

2. At the meeting before the celebration, certificates with names are given to each student (not the person whose name is on the certificate).  Students are asked to think about “skills” they have recognized in the person (“great at solving problems,” “has good ideas in brainstorming sessions,” “makes a great web page,” etc.) or think about personal characteristics the person has that makes them a good team player (“helps people out,” “good sense of humor,” “thoughtful”).  They will write about these “skills” and “personal characteristics” in the space provided at the bottom of the certificate.  Certificates need to be ready for the day of celebration.

3.  On the celebration day each student takes a turn to go to the front of the class. The presenter says to whom the certificate will be presented to and also tells the class about the “skills” and “personal characteristics” of that person.  The certificate ia presented with a handshake to the applause of the class.  
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Number 32
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Number 37





Talking Strips
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Number 44
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Half-Way Mark Celebration!
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Many of these descriptions are adapted by Melinda Rudibaugh from Spencer Kagan (1990), Cooperative Learning: Resources for Teachers, San Juan Capistrano, CA: Resources for Teachers.





26









